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Current Research: 
Teacher Beliefs and Prof. Dev.

ǐAttitudes, beliefs, dispositions influence teachersõ 
expectations for students, decision -making, and 
instructional practices (Farrell & Ives, 2015; Macnab 
& Payne, 2003; Petit, 2011). 

ǐDeficit orientations were greater among teachers 
who had less training and PD and were linked to 
feelings of helplessness in overcoming the 
insurmountable task of facilitating ELsõ success 
(Sugimoto, Carter, & Stoehr, 2017) 

Good News:

High -quality teacher professional development can intervene , 

providing teachers with new skills for instruction and shifting deficit 

beliefs to more asset -oriented perspectives.



Designing High -Quality Prof. Dev.
Defining òhigh-qualityó professional
development:

1. Sustained 

2. Content -focused

3. Collaborative

4. Active Learning

5. Job-embedded and Content -focused
ǐUsing local curricula and instructional units

ǐImplementation in their classrooms

ǐJob-embedded coaching

6. Modeled instruction

7. Includes coaching and expert support
Darling -Hammond, L., Hyler, M. E., Gardner, M. (2017). Effective Teacher Professional Development. Palo Alto, CA: Learning Policy 

Institute.



Program Components:

ǒ 18 months

ǒ 5 in-person workshops & 6 virtual workshops

ǒ 4 unit plans in iterative design process

ǒ Monthly coaching 

ǒ 3 classroom visits

ǒ Capacity -building & sustainability

ǒ Research - teacher learning & student outcomes

Building a Collaborative Professional Partnership:

ǒ Pennsylvania Department of Education - Prof. Dev.

ǒ CES/Emerging America & Maryland Humanities - TPS

ǒ Teaching Tolerance - Social Justice

ǒ Center for Schools & Communities - ELs

ǒ Penn State College of Education - Research 

The Power of Perspectives

http://emergingamerica.org/tps


PARTICIPANT INFORMATION

ǐ32 teachers from across PA in 8 teams representing 7 school 
districts and 9 schools

ǐK-12 represented although marketed and designed for grades 
6-12

ǐContent areas included: ESL, Language Arts, Social Studies, 
History, Science, Literature, Biology, and Algebra

ǐParticipants self -selected and applied to the program in teams 
with administrator support

ǐModest stipend offered to support travel and substitute costs as 
well as for any classroom materials



PRE-PROGRAM DISPOSITIONS

ǐDeficit Thinking

ǐAbout ELsõ abilities, cultures, families, experiences

ǐAssimilationist and monolingual pedagogies

ǐLower Academic Expectations

ǐGiving students lower grade level material

ǐAnticipating failure

ǐFeelings of Helplessness

ǐCanõt teach what we donõt know

ǐLack of materials and support/prof. dev.

ǐRejection of EL Responsibility

ǐItõs the ESL teacherõs job



Critical Action Research
òCritical research begins with the premise that researchõs role is not to 
describe the world as it is, but also to demonstrate what needs to be 
changed...critical researchers examine sources of social domination and 
repression, but with the caveat that since we ultimately make our worlds, we 
can ultimately change them (Foster, 1986 as cited in Shields, 2016).ó

Teachersõ Work:

ǐ EXAMINE
ǐ DESIGN & IMPLEMENT TPS
ǐ STUDY IMPACT



Teachersõ Analyses - EXAMINE
In analyzing current practices, materials, and institutional 
cultures, teachers found issues related to:

ǐ ACCESS
ǐ REPRESENTATION
ǐ VOICE
ǐ INQUIRY

ǐ MONOLINGUICISM
ǐ POLITICIZATION
ǐ SELF-EFFICACY

Paulo Freire (2014). òPedagogy of the Oppressed: 30th Anniversary Editionó, p.52, Bloomsbury Publishing USA



Teachersõ Analyses -
DESIGN & IMPLEMENT

ǐ Dominant and repressive representation in sources
ǐ Cultural and linguistic complexity of sources for students
ǐ Studentsõ Funds of Knowledge 
ǐ Facilitating discovery of intended content learning 
ǐ Historical connectedness but not too broad

Dalrymple, Louis. N.Y. : Published by Keppler & Schwarzmann, 1899 January 25.
THF106481 / Melting Pot Ceremony at Ford English School, July 4, 1917



SUPPORTS FOR ELS
ǐPrimary Language Support
ǐCurated sources

ǐ Translanguaging

ǐIntentional grouping

ǐFor primary language support

ǐFor background knowledge

ǐFor student collaboration

ǐPreview -View -Review with ESL Specialist support

ǐTalk Moves on desks and practice with students ðteaching learning strategies

ǐVisual Support and Visual Literacy ðemergent approach to creating the primary 
source set

ǐTexts modified for linguistic complexity

ǐMultiple entry points (visual, auditory, kinesthetic)

ǐConnection of all language domains ðlistening, speaking, reading, writing

ǐSentence stems or space for drawing



òYou canõt teach social 

justice unless you teach 

social injustice.ó

-Benjamin Peña
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https://www.tolerance.org/sites/default/files/2017-11/Reading-Diversity-v2-Redesign-WEB-Nov2017_0.pdf

